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 Part 1 - Open to the Public 

 

ITEM NO. 

 

 
 

REPORT OF THE EXECUTIVE DIRECTOR FOR CHILDREN’S SERVICES 

 
 

TO  
CHILDREN’S SCRUTINY PANEL 

ON  
12TH APRIL 2023

 
 
TITLE:  Secondary School Improvement - Partnership Working with Multi 

Academy Trusts Spotlight Review 

 
 
RECOMMENDATIONS:  

 Share best practice across schools locally and nationally regarding 

strategies to support attendance and explore opportunities to increase 
resources to this priority  

 Develop primary and secondary transition to enable English leads in 
primary schools and secondary subject leads to create curriculum plans 

for the end of Year 6 and start of Year 7.  

 Develop a literacy strategy for Salford to develop partnership working 
between schools, the council, arts organisations, higher and further 

education, key training providers, businesses, and employers.  

 Develop a literacy hub with National Literacy Trust to ensure that literacy 

is given a high profile in Salford and that the literacy strategy is 
embedded fully and provides high quality training and development in 

schools and settings, addressing issues of pupil confidence and 
parental engagement.  

 To investigate working with Voice 21 to develop pupil’s oracy in schools 

as this will in turn support improvements in reading and writing   

 Continue to focus on the effective leadership and quality classroom 

provision for SEND via our SEND Leaders programme utilising all good 
research informed practice, including the use of technology. Develop the 
SEND leader team to have a focused role on transition for pupils with 

additional needs.  

 To explore opportunities locally, regionally, and nationally regarding 

recruitment challenges for school leaders in attracting high quality staff.   
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EXECUTIVE SUMMARY:  A task and finish group of Children’s Scrutiny Panel was 
set up in November 23 to undertake this Spotlight Review. The school visits took 

place during January – March 23. The review has consisted of visits to four 
secondary schools and involved meeting with school leaders, staff and young people. 

The purpose of this review was to gain an overview of the strategic approaches that 
are being taken to raise attainment levels in our secondary schools. The review 
sought to understand how, working in partnership with multi academy trusts, the LA 

and its wider partners can add most value to our children and young people’s 
outcomes. This summary report outlines the key findings from the review.  

 
The group undertaking the visits felt that the four schools had been open and were 
generous in their approach to sharing information with them.  They recognised that 

despite the fact the schools faced many complex challenges, strong leadership is 
contributing to improvement over time. Working in partnership with all agencies and 

parents/carers is critical to enabling all children to achieve their potential. Where this 
was at its strongest, leadership was distributed with all leaders sharing a common 
mission and they all understood their individual roles in reaching this.  

 

 
 
BACKGROUND DOCUMENTS: 

 
 
KEY DECISION: No 

 
 
DETAILS: 

 
Background  

Vision  

Our vision for education in Salford is that we want all children and young people to 
achieve their potential. 

All children and young people in Salford deserve the best education. Receiving a 
high-quality education puts children and young people on a path to future success. 
We all want our children and young people to thrive; to be happy, healthy, safe, and 

successful and achieve their full potential. 

Outcomes Data at Key Stage 4 

Due to Covid, Key Stage 4 outcomes have not been available at a school level since 
2019. In 2022 formal Key Stage 4 examinations commenced again in schools, with 
some modifications. Salford’s progress and attainment at Key Stage 4, over several 

years, has been well below national and regional averages. However, despite this 
there are some green shoots of improvement overall and in individual schools. 
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Purpose of Spotlight Review  

The purpose of this review was to gain an overview of the strategic approaches are 
being taken by the MATs and the LA to raise attainment levels in our secondary 

schools to ensure our children and young people are being given the best 
opportunities to achieve. The review sought to understand how, working in 

partnership with multi academy trusts, the LA and its wider partners can add most 
value to our children and young people’s outcomes.  

The following themes were explored in more depth during the review: 

To understand the actions that secondary schools are taking with respect to 
improving basic skills (literacy and numeracy) in Years 7-9 with an emphasis on 

reading and writing.  

To understand how schools are implementing the Local Authority agreed approach to 
transition.  

Hoping to identify successful strategies for school improvement in the secondary 
sector. 

To identify how the LA and its partners can work most effectively with secondary 
school to enhance education outcomes. 

The Children’s Scrutiny Committee agreed to form the Task and Finish Group which 

consisted of Councillor Brooks (Chair), Councillor Nelson, Councillor Pepper and 
Judith Elderkin (Primary Governor representative). 

 
The group visited 4 secondary schools. They were accompanied by the Assistant 
Director (Education, Work and Skills) or the Head of School Provider Arm 

(Secondary). Each school was in a different multi-academy trust. 2 schools were 
judged good at their most recent Ofsted inspection. One school was judged as 
Requires Improvement and another school was judged good but received a letter to 

identify some weaknesses that may mean the school may not be good at next 
inspection.   

Salford being designated as a Priority Education Investment area provides an 
opportunity to steer additional resources available to the recommendations in this 
report.  During meetings headteachers and principals were joined by senior leaders, 

key staff and pupils to discuss the following questions:  

1. What are they key areas for improvement that you are currently working on 

so that your school is judged as good school at the next inspection / 
continues to be judged good at the next inspection? What level of 
confidence do you have that these strategies are working?  

2. What are the strengths of your school that you would like us to celebrate 
and share?  

3. What are the most significant challenges and barriers to school 
improvement in your school and how are you trying to overcome these? 
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4. Given the significant barriers to learning caused by weak literacy and 
numeracy skills in our community, how are you going about working with 
students to identify their weaknesses and then to improve their reading and 

writing skills? What evidence do you have of the positive impact of these 
strategies?  

5. What is your approach to transition between Key Stage 2 and Key Stage 
3? What is working well? What are the barriers to transition? 

Strengths and Challenges  

• All but one of the schools visited have had new headteachers or principals 
within the last three years. Most schools have relatively new leadership teams.  

2 of the schools were previously in special measures before they joined their 
respective trusts and have now improved to being good schools.  

• All schools are supported in various ways by their multi academy trusts. 

Larger trusts, with significant numbers of schools provide consultancy support 
to work with key subject departments and provide several networking 

opportunities for both leaders and teachers. One smaller trust has significantly 
improved their support to their schools in recent years. In addition to this, 
leaders say that they benefit from a strong relationship with the local authority 

and can get support from their peers in other Salford schools in different Multi 
Academy Trusts.  

• All leaders talked about the changes to school culture that have been made in 
recent years. Systems have been put in place to improve day-to-day 
behaviour and all schools are refining these further to meet the challenge of 

pupils returning to school following the Covid pandemic.  

• The impact of Covid on young people in all 4 schools has been significant. 
Leaders talked of the need to re-set expectations following the return to 

school. The impact of time out of school on learning is also challenging and for 
significant numbers of young people attending school regularly is proving 

difficult.  

• Many leaders articulated the challenging and multi-faceted context that some 
of their young people are currently experiencing.  The caring responsibilities 

that some young people have, the increasing numbers of young people 
experiencing mental health problems, the lack of good housing and 

community safety issues for example were all additional barriers to learning 
that some of their young people face.   

• Some leaders talked about the challenge of recruiting teachers and teaching 

assistants as being a barrier. Subjects that were mentioned a being 
particularly challenging are computing, maths, and technology. There are also 

challenges in attracting people to some pastoral and administrative roles.  

• Supporting teachers to improve their practice is a focus that was mentioned on 
all the visits. CPD opportunities are provided, and, in some schools, there is a 
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coaching approach to this as well as more traditional training courses and 
after-school sessions.  

• Some leaders talked about the challenges of being able to get the right 

support from external agencies, including the local authority quickly. They 
realise that resources are more limited than they were previously. Support for 

mental health were mentioned as being issues.  

• All leaders talked about the challenges of supporting increasing numbers of 
pupils with mental health problems and anxiety. This is also affecting 

attendance.  Pastoral teams have been expanded and re-organised as a 
result. 

The leaders were all proud to work in Salford and were committed to 
improving educational outcomes for young people across all subject areas. A 
summary of the overarching themes gleaned from the review are outlined 

below.   

Approaches to Improving Attendance 

• All leaders acknowledge that attendance problems have been exacerbated 
since the covid pandemic.  

• There are high numbers of persistently absent pupils in Salford secondary 

schools -31.9% (3532 pupils) in Salford compared to 27.4% nationally. Prior to 

the pandemic in 18/19 this was 19.7% in Salford and 13.7% nationally.  

 

• Many school leaders refer to the challenges of students with Persistent 

Absence having a much-reduced chance of achieving their potential in their 

Key Stage 4 outcomes. The link between attendance and attainment has been 

well documented nationally and all school leaders articulated the complex 

challenges that young people and their families have to overcome to enable 

good attendance. 

  

• Nationally these outcomes have been analysed most recently using 2019 
data. DFE research found that pupils who performed better both at the end of 

primary and secondary school missed fewer days than those who didn’t 
perform as well.   

The data also shows that in 2019, primary school children in Key Stage 2 who didn’t 
achieve the expected standard in reading, writing and maths missed on average four 

more days per school year than those whose performance exceeded the expected 
standard.   

Similarly, in the same year, secondary school pupils who didn’t achieve grade 9 to 4 

in English and maths missed on average10 more days over the key stage than those 
who achieved grade 9 to 5 in both English and maths.  

• Salford analysis shows that attendance above 90% in Year 11 typically leads 
to students making at least progress 8 measures in line with national average, 

https://explore-education-statistics.service.gov.uk/find-statistics/the-link-between-absence-and-attainment-at-ks2-and-ks4
https://educationhub.blog.gov.uk/2023/02/24/school-attendance-important-risks-missing-day/
https://educationhub.blog.gov.uk/2023/02/24/school-attendance-important-risks-missing-day/
https://educationhub.blog.gov.uk/category/secondary-schools/
https://educationhub.blog.gov.uk/category/primary-schools/
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below 90% leads to a negative Progress 8 score (i.e. below national). In one 
school, a cohort of 13 pupils in last year’s Year 11(8% of the cohort) had such 
complex barriers to them attending that the school could not overcome which 

led to these pupils having  severe absence (below 50%). These individual 
pupil’s outcomes were extremely poor and the impact on the school’s 

outcomes overall led to a P8 score of well below average whereas without this 
cohort the school would have achieved national average for Progress 8.  
 

• Schools have invested considerably in expanding their attendance teams this 

year. Attendance is being given a much higher profile in the schools visited.  

• Schools all report increased issues with some parents condoning their child’s 
absence More funding is clearly needed to enable more work to be done with 

families to enable schools to have better partnerships and relationships with 
families, particularly where there are complex issues to enable better support 

to be put in place for the young people.  

• Schools link rises in mental health occurrences to lower attendance levels 
overall.  

• Schools say they would benefit from more resources to address issues of 
mental health. More access to counselling was mentioned. 

• Some schools want to do more work with primary schools to understand 
approaches they might be taking to tackling attendance. 

The following were mentioned as approaches that schools are currently taking: 

• Improved use of data to track attendance over time and to spot patterns in 
attendance of different cohorts of pupils. Analysis of data to determine actions 

being undertaken with individual pupils.  

• Regular monitoring of pupils. Attendance discussed daily to identify actions for 
individuals.  

• Making attendance high profile in form tutor periods and in assemblies.  

• Use of rewards to celebrate good attendance and improved attendance of 

individuals  

• Some schools use much smaller and short-term rewards such as allowing 
pupils to get lunch earlier or to have free treats in the canteen.  

• Return to school interviews following absence 

• Setting attendance targets.  

• Using a tiered approach to warning letters going home to parents.  

• Not authorising holidays in term time. 

• Making use of fast-track processes and use of fixed penalty notices.  
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• Having good working relationships with the Education Welfare Officers in 
Salford. 

• Meetings with parents and carers to focus on the barriers to attendance. 

• Improving the extracurricular offer so that students want to attend.  

• Having a robust approach to careers education, including having a full-time 

independent careers advisor and visits to colleges to raise aspirations.  

• Phoning families very early to wake them up.  

• Using the school minibus to pick students up. 

• Home visits made. Some leaders say they are not always well received.  

• Making sure young carers who have attendance issues get the support they 

need.  

• Addressing issues of financial hardship in families by providing breakfast clubs 
and signposting to foodbanks and other support. Helping to pay for uniforms 

and shoes.  

• Get children who say they are ill to come in later in the day so at least they are 

having some time in school.  

• Turning off the school answering machine, so parents have to speak to 
someone to report absence.  

• Issuing instant sanctions for latecomers.  

• Allowing pupils with good attendance to choose a different tie to represent 

their year group. 

• Having a counsellor in school who can work with individual pupils and signpost 
them to other programmes such as the EBSA pathway, early help, Camhs, 

neuropathway, youth services when needed.  

Approaches to Improving Literacy 

All leaders were prioritising reading in their schools. Most schools have seen 

weaknesses in reading increase post pandemic. In addition, weaker reading amongst 
disadvantaged pupils is an issue. They often have poorer vocabulary levels and do 

not read independently outside of school. All schools screen their pupils to check 
what their reading ability is. This data is then used to determine interventions that are 
put in place to support pupils further with their reading. Considerable time and funds 

have been invested in training staff on reading. Schools are also focusing on 
vocabulary and reading across the curriculum. Students who are identified as having 

English as a second language are often given one-to-one support and classroom 
tasks are adapted accordingly. One school said that they also need to do more work 
on extended writing as this is not as good post pandemic.  
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Examples of impact of such strategies are provided in Appendix A. The investment in 
the programmes are significant as the numbers of students requiring additional 
intervention are high. Just over a quarter (28%) of Year 7 students had a reading age 

of below 9 which indicates that the students wouldn’t be able to access the 
secondary curriculum.  

Strategies being used to improve reading: 

• Use of commercially bought reading programmes such as Renaissance 
Reading, Reading Plus, Lexia, Direct Instruction, Rapid Plus, Lekonic (for 

pupils who need phonics).   

• Small group tuition  

• Putting in more opportunities for reading longer texts in lessons other than in 
English. 

• Making vocabulary teaching explicit in lessons. 

• Going back to phonics for some pupils.  

• Use of knowledge organisers with key vocabulary and regular testing on this.  

• More opportunities to do reading for pleasure in form period. Using a shared 
text in form period.  

• Investing in the school library and encouraging pupils to use it. 

• Providing reading lists.  

• Activities linked to World Book Day. 

• Turn and talk in lessons to increase oracy skills. 

• Story telling competitions and other fun activities to encourage wider reading 
and participation.  

• Hearing children read in library lessons 

• A reading route for pupils to complete outside school to encourage 
independence.  

• Allowing students who are not confident to bring examples of their best work 
and to share it with senior staff.  

• Rewards and stamps available for pupils who read a certain number of books.  

• Reading ambassadors on school council.  
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Approaches to transition 

• Schools are generally following the agreed Salford transition policy as it is 
intended.  

• Pupils in Year 5 and Year 6 are invited into school well before open evenings. 

• Schools tend to go out to their partner primaries prior to application for school 

places. They offer pupils the opportunity to ask any questions they want to 
ask.  

• Vulnerable pupils are offered enhanced opportunities to visit the school. This 

enables students to get to know teachers, other students, and the building.  

• Enhanced transition packages are offered to students who needs it i.e. 

students with special educational needs. 

• The SENCO attends EHCP reviews for Year 6 pupils. 

• It was felt there is still more to be done with transition to ensure there is better 

understanding of both secondary and primary schools in all parts of the 
system.  

Recommendations 

 Share best practice across schools locally and nationally regarding 
strategies to support attendance and explore opportunities to increase 

resources to this priority  

 Develop primary and secondary transition to enable English leads in 

primary schools and secondary subject leads to create curriculum plans 
for the end of Year 6 and start of Year 7.  

 Develop a literacy strategy for Salford to develop partnership working 

between schools, the council, arts organisations, higher and further 
education, key training providers, businesses, and employers.  

 Develop a literacy hub with National Literacy Trust to ensure that literacy 
is given a high profile in Salford and that the literacy strategy is 

embedded fully and provides high quality training and development in 
schools and settings, addressing issues of pupil confidence and 
parental engagement.  

 To investigate working with Voice 21 to develop pupil’s oracy in schools 
as this will in turn support improvements in reading and writing   

 Continue to focus on the effective leadership and quality classroom 
provision for SEND via our SEND Leaders programme utilising all good 

research informed practice, including the use of technology. Develop the 
SEND leader team to have a focused role on transition for pupils with 
additional needs.  
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 To explore opportunities locally, regionally, and nationally regarding 
recruitment challenges for school leaders in attracting high quality staff.   

 
 
KEY COUNCIL POLICIES: School improvement • Salford City Council 

 
 
EQUALITY IMPACT ASSESSMENT AND IMPLICATIONS: 

 
 

ASSESSMENT OF RISK: N/A 

 
 

LEGAL IMPLICATIONS Supplied by: N/A 

 
 
FINANCIAL IMPLICATIONS Supplied by: N/A 

 
 
PROCUREMENT IMPLICATIONS Supplied by: N/A 

 
 
OTHER DIRECTORATES CONSULTED: N/A  

 
 

CONTACT OFFICER: CATHY STARBUCK TEL NO:  

 
 

WARDS TO WHICH REPORT RELATES: ALL 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 

https://www.salford.gov.uk/schools-and-learning/school-improvement/#:~:text=Over%20the%20next%20three%20years%20we%20want%20to%3A,schools%20or%20settings%20judged%20as%20inadequate%20%28currently%202%25%29
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Appendix A 
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Appendix B 

What is Progress 8? 

Progress 8 is a type of 'value-added' measure that indicates how much a secondary 

school has helped pupils improve (or progress) over a five year period when 
compared to a government-calculated expected level of improvement. Confused? It 

requires a moment to get your head round but essentially it takes a pupil's 
performance in relation to their peers at primary school level, compares it with their 
performance at GCSEs (their Attainment 8 score) and then, after some mental 

arithmetic, establishes whether the individual has progressed at, above or below the 
expected level. As before, the scores for individuals are not published but they are 

grouped together to get an average for a school's overall score. 

How is the Progress 8 score calculated?  

For example, the Department for Education looks at a Child A's GCSE grades in 

eight subjects (Attainment 8) and then compares them to the GCSE results of all 
children across the country who, five years earlier, performed similarly to Child A in 

Key Stage 2 reading and writing. From here, numbers are crunched to work out the 
average expected level of progress for pupils nationwide, as well as how Child A has 
performed in comparison and the school's overall score.  

 A score of zero means that, on average, pupils in this school perform as well 
at GCSEs as other pupils across the country who achieved similar results at 
the end of Key Stage 2. 

 A score above zero means that, on average, pupils made more academic 
progress than pupils across the country who achieved similar results at the 
end of Key Stage 2. 

 A score below zero means that, on average, pupils made less progress than 
pupils across the country who achieved similar results at the end of Key Stage 

2. 

If a school has a negative score it does not mean there was no progress, but rather 
that pupils made less progress than other pupils across the country who achieved 
similar results at the end of Key Stage 2. 

 

http://www.gov.uk/government/organisations/department-for-education

